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Critical Lesson Plans

Unit1

In Word and Deed: South African Apartheid
Author: Chris Watson

Grades: 11-12 AP

Lesson Plan Type: 4-Week Critical Literacy Unit
Estimated Time: 20 50-minute sessions

OVERVIEW

This unit centers on having students engage with four texts, all of which focus
specifically on apartheid in South Africa. The first, Nancy Clark & William H. Worger’s
historical nonfiction work South Africa: The Rise and Fall of Apartheid, will provide
necessary historical background for the unit. Next, students will watch the 2009
science fiction film District 9, an alternate-reality reimagining of the forced removal of
African residents from their homes in Johannesburg’s District 6. The third and fourth
texts are each key novels from the early 1980s written by South African Nobel
Laureates: Nadine Gordimer's July's People and J.M. Coetzee’s Life and Times of
Michael K. The unitwill culminate in a series of research presentations given by
student groups on relevant historical topics such as the Truth and Reconciliation
Committee and the Sharpesville Massacre. After giving their presentation, each group
will lead the class in a critical discussion.

FEATURED RESOURCES (for crucial teacher supplementary research prior)
Frontliine: The Long Walk of Nelson Mandela Website
(hitp://www.pbs.org/wabh/pages/frontline/shows/mandela/)

An excellent source for supplementary information and multimedia on general
apartheid history.

The Essential Gesture (Nadine Gordimer) and J.M. Coetzee: Doubling the Point
The former is the most famous anthology of Gordimer's political and critical writings,
while the latter is the longest and substantial collection of both interviews with and
criticism by Coetzee.

District 9 director Neill Blomkamp Interview, Nadine Gordimer — The Idea of
Gardening, Nadine Gordimer — Nobel Lecture, Nadine Gordimer — Living in the
Interregnum, J.M. Coetzee — Nobel Lecture

FROM THEORY TO PRACTICE

Shor, I. (1996). When stud have power: ! ing authority in a critical
pedagogy. Chicago, IL: The University of Chicago Press.

*Making students feel that they are “being listened to™ and that they therefore “countin
the rhetorical setting™ (p. 49): As Shor says, a teacher must do everything they can (for
him, it was taking notes on student comments, which teachers of this unit should also
do) in order to make students feel that their participation is both meaningful and
welcomed. This has the obvious consequence of students feeling more encouraged to
participate, which is crucial for such a discussion-centric unit to be truly successful.
**[FIrontloading student discourse and backloading the teacher's commentary” (pp.
40-41). The idea seems obvious enough, but is too often infrequently or inefectively
practiced. hooks offers a comparable recommendation which | cite in point 2 below,
but Shor describes at length in this excerpt how he actually put into practice, and my
unit attempts to mirror his at least in part (though | am somewhat (emphasis on
somewhat) constrained given that this is a high school rather than a college course.)
As | say below, by setting an example of an equality-driven democratic classroom
early on, the teacher can better prepare students for the presentations in the unit's final
week.

*Following Shor's example of integrating Freire and Faundez's conceptofa
“pedagogy of questions™ (p. 42). This is reflected in the lack of purely explanatory
lectures in which the teacher “fills™ students’ “empty heads™ with “correct and objective
knowledge.” Such an approach ignores a central function of democratic group inguiry:

Search

Authors
|
kspector
Links

Engaqged Intellectual
Rethinking Schools
Blog at WordPress.com.




Appendix B — The First Unit

Lesson Plan

In Word and Deed: South African Apartheid

Grades 11-12 AP

Lesson Plan

4-Week Critical Literacy Unit
Type G

Estimated Time |20 50-minute sessions

Lesson Authors  [Christopher Watson
[Tuscaloosa, Alabama

OVERVIEW

This unit centers on having students engage with four texts, all of which focus
specifically on apartheid in South Africa. The first, Nancy Clark & William H.
Worger’s historical nonfiction work South Africa: The Rise and Fall of Apartheid,
will provide necessary historical background for the unit. Next, students will
watch the 2009 science fiction film District 9, an alternate-reality reimagining of
the forced removal of African residents from their homes in Johannesburg’s
District 6. The third and fourth texts are each key novels from the early 1980s
written by South African Nobel Laureates: Nadine Gordimer’s July’s People and
J.M. Coetzee’s Life and Times of Michael K. The unit will culminate in a series of
research presentations given by student groups on relevant historical topics such
as the Truth and Reconciliation Committee and the Sharpesville Massacre. After
giving their presentation, each group will lead the class in a critical discussion.

FEATURED RESOURCES (for crucial teacher supplementary research prior)

Frontline: The Long Walk of Nelson Mandela Website
(http://www.pbs.org/wgbh/pages/frontline/shows/mandela/)

An excellent source for supplementary information and multimedia on general apartheid history.
The Essential Gesture (Nadine Gordimer) and J. M. Coetzee: Doubling the Point

The former is the most famous anthology of Gordimer’s political and critical writings, while the
latter is the longest and substantial collection of both interviews with and criticism by Coetzee.
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Appendix C — The Second Unit

Lesson Plan

Critical Media Literacy

Grades 10-11

Lesson Plan Type [4-Week Critical Literacy Unit

Estimated Time [Twenty 55 minute lessons

Lesson Authors  [Justin Cloud

OVERVIEW

This unit is designed to introduce students to using a critical approach to explore the
media and themselves. During the unit, students will look at ways in which the media
uses advertising to control individuals and influence their self perceptions. Students
will also take a critical approach to the news, and we will explore what types of stories
the news chooses to present and how this affects our worldviews. Students will also be
exposed to a number of self exploration activities aimed at helping them develop a
positive identity. As a whole, students should learn to take a critical approach to the
media while producing counter texts of their own to be displayed on the new media of
a blog.

We will create a whole class blog that will serve as a intro to blogging and as a tool for
future lessons. Additionally, students will create a blog of their own in response to a
young adult novel. Students will be given choice in the literature they read, and they
will be placed into literature groups in which a few students read the same text. We
will use literature circles as a foundation for critical literacy. By the end of this unit,
students should have a foundation in the critical approach to literature and to the media,
and students will have explored their own identities by producing their own
countertexts which will take the form of alternative new media to be displayed on a
class blog as well as individual group blogs.

FEATURED RESOURCES

This I Believe Essay- This allows students to explore their own personal identity through writing
about their deeply held beliefs.

Literature Circles- Literature circles allow students to exercise choice in that circles can be
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Appendix D -

The Third Unit

Lesson Plan

Music and Lyrics: The Soundtracks of our Lives

Grades 6-8
LessonPlan |y we.y Critical Literacy Unit
Type

Estimated Time |Twenty-one 50-minute sessions

Lesson Authors |Alana Smith

[Tuscaloosa, AL

OVERVIEW

Music plays a large role in our students’ lives, and in this unit students will explore music
in a variety of ways. Students will:

Discuss music as an influence in our lives

Explore music as literature/poetry

Critically analyze lyrics and read them from various perspectives
Personally reflect on music as an expression of life milestones
Creating and sharing a personal Soundtrack of Life

FROM THEORY TO PRACTICE

Beck, A. (2005). A place for critical literacy. Journal of Adolescent & Adult Literacy. 48(5),
392-400.

Students need to understand how texts work, what they intend to do in the world, and
how social relations can be critiqued and reconstructed

Students should be exposed to supplementary texts outside of the canon.

Students should practice reading from a resistant perspective.

Clarke, L. W. (2005). “A stereotype is something you listen to music on™: Navigating a critical
curriculum. Language Arts, 83(2), 147-157.

Teachers should place students and their experiences and interests at the center of
instruction

Teachers should make opportunities to learn from their students.

Students should read texts that challenge stereotypes and help build a sense of personal
identity.
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